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T
his publication, funded under provisions

of the E
lem

entary and
Secondary E

ducation A
ct, T

itle V
, w

as edited and
prepared for

photo - offset production by the B
ureau of

Publications, C
alifornia

State D
epartm

ent of E
ducation, and

w
as published by the D

epart-
m

ent, 721 C
apitol M

all, Sacram
ento, C

alifornia
95814,

Printed by the O
ffice of State Printing

1972

,,p,,,,74-',.1..

FO
R

E
W

O
R

D

C
alifom

ih public schools
are m

aking great efforts to provide
equal

educational opportunities
for all children. T

he
schools are doing this

by m
aking sure that

every child is given the opportunity
to profit to

the full extent of his
ability. T

his becom
es

possible only w
hen the

educational program
 offered

by the schools is flexible
enough to

m
eet individual needs.
T

his publication,
T

eaching G
ifted C

hildren
L

iterature in G
rades

O
ne T

hrough T
hree,

contains inform
ation that

m
ay be -used by

adm
inistrators, consultants,and other professionalpersonnel w

ho are
w

orking w
ith gifted children.

L
iterature program

s for
the gifted are designed

to expose the
gifted child to the w

orld
of ideas through literature.

In addition,
literature w

isely selected
opens the door for the gifted

child to
philoso,hy,

psychology,
history, dram

a, sociology,
geography,

anthropology, and possibly
other fields.

In m
y opinion, literature

is com
m

unication in
its m

ost perm
anent

form
. It involves all of

the com
m

unication skills:
listening, speaking,

reading, and w
riting.

I believe that this
publication w

ill have
great value tc those

entrusted w
ith the teaching

of the m
entally gifted.

Superintendent of Public
Instruction
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T
his publication is one of the products of

an education project
authorized and funded under provisions of the E

lem
entary and

Secondary E
ducation A

ct, T
itle V

. It is intended for
use by the

teachers of pupils w
hose m

ental ability is such that they
are classified

as m
entally gifted. It is also recom

m
ended for use by adm

inistrators,
consultants, and other professional personnel involved in helping
gifted children.

T
eaching G

ifted C
hildren L

iterature in G
rades O

ne T
hrough T

hree
is

one of a group of curriculum
 m

aterials designed for use by teachers of
the m

entally gifted in grades one through three, four through six,
seven

and eight, and nine through tw
elve. T

hese m
aterials

w
ere prepared

under the direction of M
ary N

. M
eeker, A

ssociate
Professor of

E
ducation, and Jam

es M
agary, A

ssociate Professor of E
ducational

Psychology, both of the U
niversity of Southern C

alifornia.
A

lso developed as part of the education project is
a series of

curriculum
 guides for use in the teaching of m

entally gifted
m

inors in
elem

entary and secondary schools. T
he guides contain

practical
suggestions that teachers can use to advantage in particular

subject
areas. T

hese guides w
ere prepared under the direction of John C

.
G

ow
an, Professor of E

ducation, and Joyce
Sonntag, A

ssistant
Professor of E

ducation, both of C
alifornia State

U
niversity at

N
orthridge.

L
E

SL
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R

IN
E

G
A

R
A

ssociate S
uperintendentof

Public Instruction; and C
hief

D
ivision of Special E

ducation

PA
U

L
 D

. PL
O

W
M

A
N

A
cting C

hief, B
ureau for

M
entally E

xceptional C
hildren; and

Principal Project C
oordinator

IR
V

IN
G

 SA
T

O
C

onsultant in E
ducation

of the M
entally G

ifted; and
A

ssociate P
roject C

oordinator
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C
hapter 1

O
verview

 of Instruction
in L

iterature

For the gifted child in the prim
ary grades, literature is a tim

e-space
m

achine that can transport him
 into the past, into the future, to

other lands, and into the w
orld of fable and fantasy. T

hrough
literature the bright child can extend his ow

n horizons. H
e can

expand his ow
n aw

areness; and he can even becom
e, at least

vicariously, som
eone else.

A
ccum

ulation of Ideas
W

hile other students are learning to read, are laboring over
w

ord-attack skills, or are even just becom
ing aw

are of the w
orld of

books,
the gifted youngster, particularly the m

iddle-class child,
should be reading for idens. H

e invariably com
es to school able to

read, fam
iliar w

ith the library, and ready to com
prehend realm

s of
m

eanings. T
his publication is concerned, then, w

ith m
aking the

purpose of the gifted child's study of literature in grades one through
three prim

arily the accum
ulation of ideas.

Study of L
iterature

L
iterature is the heritage of im

portant ideas in w
riting. In his early

introduction to these ideas, the young child needs first of all to enjoy
and appreciate them

. T
he gifted child can be delighted by the

m
eaning, by the w

ay the author has chosen to express this m
eaning,

and by the im
pressive fact that literature links us w

ith other tim
es,

other countries, and other languages.

N
ongraded M

atter

T
he subject m

atter here is to be nongraded. M
oreover, the teacher

should add, at his ow
n discretion, his favorite selections w

henever
they seem

 to fit the occasion. T
he children them

selves should be
encouraged to share their favorites. T

he very fact that the children
have

favorite
selections

is
evidence

that
they

are developing
enjoym

ent and appreciation. G
rade level is the concern of the

reading specialist, not of the teacher of literature, w
ho selects reading

m
atter as it relates to children's experiences.



2T
eacher and Parental G

uidance

T
he initial travel through the realm

 of literature is guided by
teachers and parents. (Parent participation is encouraged

as part of
this curriculum

.) W
hen the child has developed enough skill in

reading to travel easily through literary selections, the adults in his
life, teachers or parents, can provide opportunities

or suggestions.
T

hey can introduce selections they have enjoyed. B
ut the proof of

the program
's success w

ill be the child's
ow

n enthusiasm
 for selecting

w
orthw

hile books and enjoying them
.

B
ackground Inform

ation

L
iterature is w

ritten by real people w
ith real experiences. Y

oung
gifted children find a poem

 m
ore interesting if they know

, for
exam

ple, that R
obert L

ouis Stevenson w
rote som

e of his
verses w

hile
lying in a hospital bed thinking about his childhood instead of feeling
sorry for him

self. Som
etim

es his young stepson, L
loyd O

sbourne,
w

as ,:t the poet's side, providing an enthusiastic audience. D
uring this

tim
e, ideas seem

ed to flow
 from

 Stevenson's m
ind

as fast as he could
put them

 dow
n on paper.

R
obert Southey w

rote a poem
 for his little boy; it w

as called "T
he

C
ataract at L

odore." H
enry W

adsw
orth L

ongfellow
 w

rote "T
he

C
hildren's H

our" for his daughters. T
aro Y

ashim
a rem

em
bered his

childhood in Japan w
hen he w

rote the story C
row

 B
oy. Y

ashim
a

m
ade the teacher in the story just like a teacher he had know

n w
hose

nam
e w

as T
akeo Isonaga. T

he school in the story w
as like the school

he attended. K
ipling w

rote T
he Jungle B

ook for his daughter. In the
Just So Stories he calls his diughter "O

h, best beloved." Som
e of the

best books are w
ritten because an author is thinking ofa particular

person.

D
evelopm

ent of M
em

ory

L
iterature is w

orth rem
em

bering. C
hildren in the prim

ary grades
enjoy repetition. T

hey ask for their favorite poem
s, songs, and stories

over and over. T
hrough this process they seem

 to m
em

orize
effortlessly. W

hen their im
agination

is
aroused, gifted children

rem
em

ber rhythm
s, phrases, and w

hole selections. T
he content of

a
poem

 can be figural, sym
bolic, sem

antic, and behavioral at the sam
e

tim
e if the teacher takes tim

e to present it in this w
ay w

ith pictures,
w

ords, and actions. G
ifted children seem

 to be program
m

ed for
acting out their responses to literature.

T
o present a literary selection for total im

pact on the beginning
reader, a teacher can begin w

ith a picture, or she can use a flannel
board together w

ith appropriate m
aterials. T

hen she can discuss the

1

m
eaning :Ind act out the story w

ith rhythm
s or dram

atic play. T
his

approach involves
the

child m
ore intim

ately, m
aking a deep

im
pression on him

. A
t th.: sam

e tim
e the stim

ulation establishes the
child successfully w

ithin the content of the Structure of Intellect
m

odel; i.e., figural, sym
bolic, sem

antic, and behavioral (G
uilford and

M
errifield, 1960).1
In the earliest literary w

orks, m
em

ory played
an im

portant role.
A

esop's fables w
ere told and told again, probably for centuries,

before they w
ere recorded in w

riting. Som
e authors retold fam

iliar
stories in their ow

n style, m
aking som

e additions. A
esop's fables have

been rew
ritten by D

em
etrius, Phaedrus, B

abrius, and
m

any others,
including W

alt D
isney. Shakespeare often took old stories and retold

them
 in his ow

n w
ay. T

hen C
harles L

am
b retold Shakespeare's

stories in T
ales from

 Shakespeare. Som
e fam

iliar stories have been
told by m

any different authors. G
ifted children should be

encour-
aged to retell stories in their ow

n w
r,,c1s.

D
evelopm

ent of A
ccurate C

-_.ncepts

A
uthors express their ow

n concepts ill their w
riting; therefore,

literature can develop and clarify the student's
concepts as he

becom
es aw

are of various points of view
. A

 teacher
m

ay discover
that his students have lim

ited or distorted concepts. W
hen the

teacher provides appropriate experiences and related literature, the
children can becom

e aw
are of m

any dim
ensions of

a particular
concept.

R
ecom

m
ended reading for all teachers of the gifted is L

anguage
and L

iterature: T
he H

um
an C

onnection (M
artin, 1967). A

statem
ent

from
 the book that teachers should m

em
orize is this: "Poem

s
and

stories are a prim
e source of speech m

odels that children
can im

itate
in exploring new

 patterns of language. ..." T
he grow

th ofaccurate
concepts is easily follow

ed in M
artin's narrative.

E
kam

ples of D
evelopm

ent

A
 parallel exam

ple can grow
 out of a discussion about L

ondon
B

ridge. T
his conversation took place in one class:

T
eacher: "W

hat do w
e see w

hen w
e stand on a bridge and look

dow
n?"

C
hildren: "R

ailroad cars."

1In this publication, sources are given by the use of the last nam
e(s) of the author(s)

together w
ith the year of publication. O

r if a nam
c is unavailable, the title of the

source and
the year of publication are given. T

he reader can find com
plete bibliographical inform

ation
for each source cited in the text by referring to the list of "Selected R

eferences"
in this

publication.
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4T
his reply w

as
accurate and logical, for

a child. Y
et the teacher

recognized that the
child's concept

w
as lim

ited and distorted.
A

n
incident like this

m
ay be the beginning of

an exploration of rivers
through literature.

R
obert L

ouis Stevenson's
poem

, w
hich has been

set to m
usic, reads:

D
ark brow

n is the
river,

G
olden is the sand,

It flow
s along forever,

W
ith trees on eitherhand.

O
ther poets have

described other rivers.
R

obert Southey used
onom

atopoeia and ingenious
rhythm

 patterns to
portray the feeling

of the "C
ataractat L

odore."
T

ennyson had the
brook say:

M
an m

ay com
e and

m
an m

ay go,
B

ut I go on forever.

T
he song "O

ld M
an

R
iver" gives

an A
m

erican version ofT
ennyson's

idea.
Shakespeare, in A

s Y
ou

L
ike It, had A

dam
rem

ark that there
w

ere:
B

ooks in brooks,
Serm

ons in stones,
A

nd good in everything.

Sam
uel C

lem
ens

selected
the pen nam

e of
M

ark T
w

ain from
riverboat language. In

T
orn Saw

yer,
H

uckleberry Finn, and
L

ife on
the M

ississippi, he
drew

 a picture of river
life from

 the points
of view

of a sm
all boy,tw

o runaw
ays, and

a everboat pilot.
N

ot all of these
references w

ill be used
for every study of

rivers.
B

ut these and other
references are available

for gifted students
w

ho
show

 a deeper interest.
In addition, parents

w
ho ask for suggestions

m
ay be given ideas for literary

experiences in the hom
e.

U
se of File

In the classroom
a file of the poem

s studied
by the class should

be
available to pupils in

the prim
ary grades.

T
he poem

, typed
on a

prim
ary typew

riter,
should be m

ounted
on a card, and an appropri-

ate illustration should
be placed on the

back of the card.
A

ny child
m

ay select a particular Poem
for independent study.T

his resource is
particularly appealing

to gifted children. O
nly

poem
s that have

already been presented
by the teacher should

be filed. Poem
s

that
have been set to m

usic
should be included in

the file. Songs
are an

im
portant part of

literature; m
usic and

poetry traditionally
have

peen correlated.

4

C
hapter 2

Ideas in L
iterature

A
s gifted children

develop m
ore

accurate concepts through
the

study of literature,
they begin to

see relationihips and m
ake

generalizations. T
hrough

discussion, teachers
can encourage these

discoveries. B
ut the

children them
selves,in the process of

enjoying
literary

w
orks,

w
ill

notice
certain

sim
ilarities,

categories, and
im

plications. W
hen

a child m
akes a perceptive

discovery during the
discussion, the teachershould record the

discovery as a
generalization.

E
xam

ples ofG
eneralizations

E
xam

ples of such
generalizations are

as follow
s:

1. B
ecause

nursery rhym
es are

very old, som
e of them

have
changed m

eanings
as they w

ere handed
dow

n by w
ord of

m
outh.

2. A
n individual

author usually w
rites

m
any books w

ith sim
ilar

characteristics; therefore,
if a reader likes

one of the 'author's
books, he w

ill probably
like the others.

3. M
any authors

at m
any differenttim

es, from
 A

esop
to D

r. Seuss,
have used talking

anim
als to teach

people m
oral values.

4. In stories using
talking anim

als,
each anim

al is
supposed to

portray a special hum
an

characteristic, such
as the sly fox, the

foolish donkey,
the noble lion,

the cruel w
olf,

and the
chattering m

onkey.
C

hildren m
ake

even better generalizations.
T

he teacher m
ustlisten

constantly, not only
in the classroom

during 'the discussion
period

but at the
playground and at

any other place w
here

inform
al

conversation
occurs spontaneously.

R
einforcem

ent by
the teacher is

needed. She
can say, "T

hat's. a good
idea. L

et's put iton our chart."
T

hen the children
w

ill be m
otivated

to think of other
generalizations.

For the gifted child
this kind ofm

otivation is m
uch

m
ore im

portant
than having

a teacher "draw
 out"

his ow
n preconceived

generaliza-
tions from

 the pupils
through directive

questioning.
T

he chart containing
children's generalizations

about literature
should be kept in

the classroom
. It

m
ay be entitled "O

ur
Ideas

A
bout L

iterature."
T

he teacher should
see that the chart is

kept

JO



6current; it sh ad be
a continuing description of the children's

increasing aw
areness of basic generalizations

about literature.

D
evelopm

ent of C
onvergent T

hinking
G

eneralizations are the result of
convergent thinking; that is,

children gather data from
m

any sources, see relationships, and m
ake

generalizations. T
eachers

can set the stage for the developm
ent of

generalizations by organizing the
presentation of literary w

orks in
the "read-aloud"

or storytelling period. A
 num

ber of days
can be

devoted to stories about talking
anim

als w
ritten by m

any different
authors. D

iscussion of sim
ilarities

and differences encourages the
gifted to crystallize their ideas.

G
eneralizations about m

ythology
can develop after children hear

parallel concepts explained in G
reek,

N
orse, A

m
erican Indian, and

A
sian m

yths. Som
e of these

explanations m
ay deal w

ith how
m

en
cam

e to the earth, how
 fire w

as discovered by
m

an, and w
hat m

akes
thunder and lightning.

A
 com

parison of stories about
m

ythical talking anim
als and stories

about real anim
als illustrates the

difference betw
een stereotypes and

generalizations. T
he talking anim

als
portray stereotypes. In stories

about real anim
als, literature brings

out m
any qualities about these

anim
als so that a generalization

about them
 m

ust recognize
m

any
dim

ensions.

D
evelopm

ent of U
nderstanding

T
he study of literature involves

philosophy, psychology, and
sociology. T

he gifted child
can experience vicariously the problem

s
of the characters in the books he

reads. In so doing, he
m

ay resolve
som

e of his ow
n frustrations. H

e m
ay also

step beyond his ow
n

ethnic group and dw
ell w

ithin the w
orld

of som
eone else. H

e
m

ay
gain an understanding of problem

s
that people face regarding, for

exam
ple, personal appearance, physical

handicaps, character and
personality defects, unstable environm

ent,
foreign background, and

frustrations.

Sam
ple R

eadings

A
n author has w

ritten a series of
regional stories through w

hich
children m

ay learn about life situations in
various parts of the U

nited
States (L

enski, 1949). T
hese books, w

hich
develop an understanding

of life patterns, are totally unlike the
"tw

ins" series of 50
years ago

in w
hich a stereotyped boy and girl appeared

in different costum
es in

different countries (e.g., T
he D

utch T
w

ins,
T

he Irish T
w

ins, and T
he

M
exican T

w
ins).

c

Several bibliographies
have been com

piled to help
teachers select

books that w
ill help to

develop understanding;
e.g., a bibliography

entitled B
ehavior Patterns

in C
hildren's B

ooks: A
B

ibliography
(K

ircher, 1966).
A

nother author has w
ritten

books for readers w
hose

reading
ability is equivalent

to prim
ary, elem

entary,junior high school, and
senior high school levels.

R
eading L

adders for H
um

an
R

elations
(C

rosby, 1963) is m
uch

m
ore than a bibliography. R

eading
L

adder I
selects books thatm

ay be read by young children.
Som

e of the understanding
developed by C

rosby's
reading ladders

are the follow
ing:

1. H
ow

 it feels to
grow

 up
2. T

he individual and
the group

3. T
he search for values

4. Feeling at hom
e

a. In our country
b. In other lands

5. L
iving w

ith change
6. L

iving as a free people

Fact and Fantasy

T
he difference betw

een fact
and fantasy is

an im
portant under-

standing for young children.
M

uch of children's literature
belongs in

the category of fantasy,
even of nonsense. B

ut to children
in the

prim
ary grades, the

boundary betw
een reality

and m
ake-believe is

nebulous. D
id the

cow
 jum

p over the m
oon? W

illthe astronauts orbit
the m

oon? (W
hat

about the horrendous
folklore of the Saturday

cartoon?)
G

ifted children
can better understand the difference

betw
een fact

and fantasy if they develop,
in their study of literature,

criteria for
distinguishing realism

 from
w

him
sy. B

oys
are especially likely to

reject the w
hole field of

literature if they are exposed
only to fairy

tales. A
n understanding

of philosophy,
psychology, and sociology

m
ay, therefore, be introduced

to young children through
literature.

Personal problem
s

and hum
an relationships

can be understood
through the reading ofproperly selected books.
Sum

m
ary

C
hildren can begin

to understand the relationship
betw

een fact
and fantasy through

literary exploration. T
he

intellectual curiosity
characteristic of the gifted

child can find
som

e satisfaction through
the vicarious experiences

provided in good literature.
Som

e of his
questions m

ay be answ
ered

through the reading of
literature. B

ut



8som
e of the im

portant objectives of the study of literature are to
stim

ulate the child to ask m
ore questions, to cause him

 'to w
onder,

and to m
ake him

 eager for m
ore know

ledge.

R
eading for Ideas

Ideas are the principal concern of literature
program

s for the
gifted. A

t a tim
e w

hen the teaching of reading places
so m

uch
em

phasis on w
ord-attack skills,

the gifted child needs a special
program

 that opens for him
 the w

orld of ideas through literature. A
great m

any gifted children teach them
selves to read before entering

school. T
hose w

ho have not learned to read find m
otivation for

learning to read through listening to oral presentations of selections
from

 authors w
ho increase

their aw
areness and broaden their

horizons.
R

eading for ideas should be recognized as the only real reading.
B

ooks for gifted children should be selected on this basis instead of
on the basis of containing basic vocabulary w

ords constantly
repeated. B

ecause art also com
m

unicates, the illustrations in
the

literary selections should be colorful and creative and should reflect
the m

ood of the story or poem
.

L
iterature w

isely selected opens the door for gifted children to
philosophy, psychology, history, dram

a, and possibly to sociology,
geography, and anthropology. T

he tim
eless ideas charw

'i .1-istic of
literature contain elem

ents of all those disciplines.
Ideas in literature are presented not in a stilted basic vocabulary

but w
ith the flow

 and rhythm
 of the best possible w

ords to give
m

any dim
ensions to good prose or poetry. T

he ideas should be so
vivid that the child's m

ind anticipates the passages yet to com
e but is

delighted w
hen the author surprises him

.
L

iterature is indeed a tim
e-space m

achine that can bring to the
reader the ideas and intim

ate thoughts of persons w
ho lived in other

centuries and on other continents. T
he gifted child typically becom

es
fascinated by the ideas of a particular author and m

ay choose book
after book w

ritten by that author.

M
ethod of T

eaching L
iterature

T
he essential elem

ents of teaching literature to the gifted child are
(1) the ideas; (2) the flow

 and rhythm
 of good w

riting; (3) the
personalities of the authors; and (4) the extension of new

 horizons.
O

ne other thing that is essential is an enthusiastic teacher w
ho

him
self enjoys literature.

T
otal C

oncept
Psychological studies and investigations of the cognitive develop-

m
ent of children provide edticators w

ith an understanding of the

9

m
anner in w

hich a child becom
es aw

are of
one dim

ension and then
another as he develops a total concept from

the fragm
ents of sensory

stim
uli. T

he initial stim
uli in the realm

 of
literature are the individual

poem
s, nursery rhym

es, and stories that he hears and
enjoys. E

arly
experiences in listening and appreciation

should be encountered long
before the first grade. B

ut disadvantaged
gifted children probably

have not had these experiences. T
herefore,teachers sensing alertness

or aw
areness am

ong pupils w
ho have not had experiences

in listening
and appreciation before entering

school w
ill have to supply these

experiences for these pupils.

Im
pact of Poetry

T
he m

ultidim
ensional im

pact of
poetry has traditionally been the

young child's first introduction to literature. T
he

jingle of the
nursery rhym

e has provided patterns of rhythm
and rhym

e and,
often, onom

atopoeia to delight
a child on a purely sensory level.

R
epetitious nonsense syllables aid

in speech developm
ent,

as in the
follow

ing:
D

iddle, diddle, dum
pling,

M
y son John,

W
ent to bed w

ith his stockings
on.

B
ecause the nonsense syllables

are related to a fam
iliar idea, the child

can enjoy the picture of a com
pletely relaxed little

boy together w
ith

the am
using syllables of the refrain.

For the gifted child the teacher
should explore the possibilities of

the w
hole range of poetry. L

ew
is

C
arroll dem

onstrated that ideas,
em

otion, and sensory delight
can be com

m
unicated regardless of

w
ords, as in his "Jabberw

ocky":
'T

w
as brillig, and the slithy

toves
D

id gyre and gim
ble in the w

abe;
A

ll m
im

sy w
ere the borogoves,

A
nd the m

om
e raths outgrabe.

A
lliteration as found i.. B

eow
ulf provides

a sensory stim
ulus w

hen
it is not tied dow

n to footnotes and
translations. C

hildren like to
listen to readings of the

verse of E
dgar A

llan Poe because of its
alliterative quality. T

he w
hole

range of literature offers passages that
flow

 gently, or
grandly, or trip lightly.

L
evels of E

njoym
ent

T
he first level of enjoym

ent of
literature should be

sensory and
em

otional for any cholla. T
im

 dL
iult

w
no reads it aloud needs to enjoy

it first 41:1 to transm
it his enthusiasm

to the gifted child.
Som

e very fine w
riting for

children is being done at the
present

tim
e. In w

riting this publication
on teaching literature to the gifted



child, the author provides a bibliography w
ith the qualification

that
it is incom

plete. Publishers' lists should be
constantly exam

ined for
additions. A

ntiquity has left us
a legacy that can be introduced to

the gifted child as long as the ideas
are relevant to his daily life. For

exam
ple, the ideas in the "Salutation of the D

aw
n," from

the
Sanskrit, arc as fresh today as they

w
ere w

hen first spoken:
L

isten to the E
xhortation of the D

aw
n!

L
ook to this D

ay!
For it is L

ife, the very L
ife of L

ife.
In its brief course lie all the
V

erities and R
ealities of your E

xistence:
T

he B
liss of G

row
th,

T
he G

lory of A
ction,

T
he Splendor of B

eauty,
For Y

esterday is but a D
ream

,
A

nd T
o-m

orrow
 is only a V

ision.
B

ut T
oday w

ell-lived m
akes

E
very Y

esterday a D
ream

 of H
appiness,

A
nd every T

o-m
orrow

 a V
ision of H

ope.
L

ook w
ell therefore to this D

ay!
Such is the Salutation of the D

aw
n!

T
he gifted child w

ill enjoy learning that m
orning exercises in

our
school have been paralleled in m

any cultures, even long before there
w

as an A
m

erican flag to salute. T
he "Salutation of the D

aw
n"

reached our culture L
oin another continent. It

w
as first com

posed in
Sanskrit, a language no longer spoken, by

a people w
hose history has

been erased by tim
e. B

ut the ideas
are relevant to a child just

beginning to understand the m
eaning of yesterday, today,

and
tom

orrow
.

T
he second level in selecting literature for

any child is relevance to
his w

orld. For the gifted child, this relevance extends beyond
the

traditional children's books into the realm
 of w

onder.

j

C
hapter 3

C
om

m
unication Skills

L
iterature is com

m
unication in its m

ost perm
anent form

. T
he

skills discussed in this chapter are, therefore, the com
m

unication
skills

listening, speaking, reading, and w
riting

as they relate to
the study of literature.

,

L
istening Skills

T
eachers m

ust provide, for the youngest children. the initial
experiences w

ith literature through listening. T
 'c'tening to literature is

a responsive, participatory activity. E
ven the first tim

e a story or
poem

 is read, the teacher should elicit responses and provide for total
involvem

ent. W
hen a favorite selection is read for a second or third

tim
e, children have a natural tendency to com

plete sentences, join in
a refrain, or anticipate rhym

es. 'he rich, rhythm
ic prose of R

udyard
K

ipling's Just So Stories is an irresistible invitation to the gifted child
to join the teacher in saying:

T
he great, gray, green, greasy

L
im

popo R
iver.

T
eachers w

ill discover that children can m
em

orize and repeat good
literature just as quickly as they do television com

m
ercials if the

teacher presents the literature as dram
atically and as attractively.

Sensory-M
otor E

xperiences

L
istening is a sensory delight. T

he sounds of the language found in
literature have an intrinsic beauty. W

ith a little encouragem
ent the

teacher can alert gifted children to w
atch for beautiful language

pat....:nis. T
raditional nursery rhym

es have been perpetuated for
centuries at this sensory level, often losing their original m

eaning
w

hile being transm
itted by w

ord of m
outh.

T
he foundation skills

of listening can be developed through
experiences w

ith literature (G
ensley, 1962). T

he ability to discrim
i-

nate speech sounds and patterns develops through having m
any

sensory-m
otor experiences. N

ursery rhym
es are a beginning, but for

the
gifted

child
these

experiences
can go m

uch deeper. A
n

introduction to the rich alliteration and gutteral sounds of B
eow

ulf
can reveal to the young gifted child the fact that the E

nglish language

11
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has ancient origins. In
the past m

any changes
of pronunciation have

occurred during oral
transm

ission. T
he seem

ing
inconsistencies of

E
nglish spelling

can be related to these changes in
the original w

ords.
Increased sensitivity to the

environm
ent can be developed

through
the selection of literature

that contains onom
atopoeia,

such as
Southey's "T

he C
ataract

at L
odore." Selections

like C
hristina

R
ossetti's "G

oblin M
arket"

m
ake children

m
ore aw

are of life and
im

prove their com
m

and of
w

ords. In her poem
 M

iss
R

ossetti w
rote

of "plum
p, unpecked

cherries," of "bloom
-dow

n-cheeked
peaches,"

and of "w
ild free-born

cranberries." D
iscussions of

each fruit w
ill

help to im
prove the

vocabulary of the gifted
child w

ho is also
disadvantaged. Pictures of

each fruit can be collected
and show

n
together w

ith descriptions
of taste, texture, and

size.
R

ole of M
usic

A
ppreciation of storm

related to the study of
related because

so m
ai,

becom
ing songs. T

he stue
w

hich w
ords of great beau

and m
usic is

a listening skill directly
ature. L

iterature and m
usic

are closely
--)em

s have been set to m
usic,

thus
poetry can w

ell begin w
ith

singing in
blended w

ith m
usic to

create m
oods.

Fact and Fiction

D
istinguishing fact from

fiction is a
necessary skill for young

children and has particular
relevance for the developm

entof m
em

ory
skills, w

hich
are im

portant for achievem
ent.

T
hrough discussion,

children also can develop
criteria for evaluation.

Speech Skills
L

anguage patterns exist in literature
in infinite variety. T

hrough
his study of literature,

therefore, the young gifted
child has an

opportunity to increase his
vocabulary, becom

ing fluent
in speaking

and in thinking.

T
ypes of Skills

Speech skills have been
identified as (1) com

petence
in the use of

resources inherent in the
person him

self; (2) com
petence in

term
s of

audible codes; and (3)
com

petence in
the developm

ent of
an

adequate verbal
m

essage (H
ance, 1951).

Self-im
provem

ent. T
he study of

literature has traditionally
been

part of the speech
program

, particularly as to building
the resources

of the person him
self.

T
he young gifted child

responds to the style of
the best authors. H

e absorbs
vocabulary spontaneously. In

place of
language derived from

 the
popular m

edia, from
 w

hich
children get

r3

such phrases as "E
:.cedrin headache" and "sock it to m

e," schools
can provide selections from

 the best w
riters in the E

nglish language.
A

udible codes. W
hen the teacher reads aloud to the class, he

presents a m
odel of acceptable audible codes. W

hen the program
includes participation by the

pupils,
these

audible codes are
replicated, thus developing the child's com

petence. T
his reference to

replication m
ust not be confused w

ith parroting. C
hildren should he

encouraged to join the teacher no only in singing but in com
pleting

parts of a story or a poem
. T

hereby, they develop speech skills and
the creative ability called cloture (T

orrance, 1967).
V

erbal m
essage. D

eveloping an adequate verbal
m

essage becom
es

natural to children w
ho have extensive experience in listening

to the
w

ords of the best authors. For exam
ple, first grade students

w
ho

have participated in repeating the refrain in W
anda G

ag'sM
illions of

C
ats are often heard, w

hile conversing inform
ally, using

the term
s

hundreds, thousands, m
illions, billions, and trillions in the

correct
fram

e of reference. E
ach author brings his

ow
n background and

vocabulary to each of his w
ritings unless he is trying

to restrict
him

self to a basal w
ord list.

T
he stilted phraseology of the conventional prim

ary
reading text

has very little to offer gifted children in their
developm

ent of an
adequate verbal m

essage. A
nyone w

ho questions this
statem

ent has
only to com

pare the early D
r. Seuss books w

ith
his later books

(w
hich w

ere w
ritten w

ith a lim
ited basal vocabulary)

to recognize the
em

asculating effect a basal vocabulary has
on the expression of ideas.

Som
e earlier D

r. Seuss books w
ere T

hidw
ick the M

oose, H
orton

H
atches the E

gg, and Y
ertle the T

urtle
all books w

ith ideas. In his
later books, such as T

he C
at in the H

at and G
o D

og, G
o, ideas

w
ere

lost in the psycholinguistic approach of
an easy-to-read vocabulary.

T
his approach m

ay act as a straitjacket
on gifted children w

ho read
for ideas. T

he vocabulary of the gifted child is enriched
through

listening to literature, and he gains a feeling for the
syntax of the

language.
T

he reader is referred to L
earning to R

ead: T
he

G
reat D

ebate
(C

hall, 1967). T
he author's thorough review

 of experim
ental

studies
in -reading show

s that children w
ith higher IQ

scores learn to read
better by the use of the w

ord-recognition m
ethod w

hereas
slow

er
children learn better by the use of the phonetic m

ethod.

R
eading Skills

T
he reading skills to be developed through the study

of literature
pertain to receiving, understanding, developing, and

transm
itting

ideas. A
uthors of good literature have created m

odels
of w

ays in
w

hich ideas can be expressed.
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O
ralR

eading

T
he gifted child's first acquaintance

w
ith literature begins w

hen
an

adult reads to him
, using

tone, pitch, inflection, and enthusiasm
to

reveal hidden m
eanings in the printed

w
ords. T

he first introduction
need not be long. In fact, w

hen
a teacher is w

orking w
ith children

w
ho read easily, he m

ight read
just enough aloud to excite his pupils'

im
agination and then

say, "W
ho w

ould like to borrow
 the book to

finish the story?"
T

he teacher should be
a m

odel of expressive reading w
hen he reads

aloud. It is futile to direct children
to "read w

ith expression" if they
have not had the opportunity

to listen to som
eone w

ho has this
ability. T

he flow
 and rhythm

 ofpoetry should alw
ays be introduced

by the teacher in
an oral reading. Pupil participation

can be
encouraged, especially in the study

of poetry, by letting children
repeat refrains, conclude rhym

ing
phrases, and read in unison

as a
verse choir later on.

Selection of L
iterature

A
nother strategy for developing the

concept of reading for ideas is
for the teacher to select

literature of special interest to
a particular

gifted child. "W
hen I

saw
 this book, I thought of you. I think you'll

enjoy it," the teacher
can explain. A

 brief discussion of im
portant

ideas is the next
m

eans of m
otivation. T

he child should be told
w

hy
the ideas of this book should

appeal to his particular interests. T
he

entire approach to reading literature
m

ust be through the challenge
of ideas. A

 "reading lesson"
taught to stress m

echanics should
never

be confused w
ith or supplem

ented
for the study of literature, w

hich
stresses ideas. G

rade level is im
m

aterial;interest and enthusiasm
 m

ust
be param

ount.
E

ven the youngest gifted
child enjoys selecting

a story from
 the

book table or from
 the library.

Parent cooperation can be enlisted
to

help the child build a personal library.Parents are w
illing but need

guidance. Som
e publishers offer

sets of "junior classics" that
are

som
etim

es inferior in form
at and

are of questionable value. T
he alert

teacher can suggest titles suitable for
a particular gifted pupil.

Som
e schools have a book fair

just before C
hristm

as at w
hich

a
w

ide selection of books is displayed
so that parents can help a child

build a library of his choice.

Sum
m

ary

G
ifted children

the prim
ary grades should, in

their study of
literature, be abl'

?
(I) recognize the m

ain topic
or idea; (2) read

silently for enjoy.),
and (3) read orally to entertain

others.

15

O
ne author describes a book club in w

hich sm
all groups m

eet
around tables and show

 each other books they have been reading for
enjoym

ent (Sm
ith, 1967). T

hen the group selects one book, and the
child that brought it reads aloud for the others. Som

etim
es the book

club decides on interesting w
ays to present the chosen book to a

larger class of children. R
eading orally to entertain others m

otivates a
chain of creative responses.

W
riting Skills

Y
oung children becom

e aw
are of style through the study of

literature, w
hich provides m

odels for discussion and com
parison.

G
ifted children are very likely to reflect in their ow

n creative w
riting

som
e of the vocabulary of their favorite stories. T

hey enjoy (to a
lim

ited extent) biographies of their favorite authors.
G

reat authors have backgrounds rich in the literature that
preceded theirs. A

llusions to the literature of the past are so often
found in w

riting today that the prim
ary grades offer good opportuni-

ties to start building this reservoir of know
ledge for the gifted,

som
e

of w
hom

 m
ay be the authors of tom

orrow
.
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C
h apier 4

H
igher Intellectual Skills

T
he study of ideas through literature introduces the young gifted

child to concept m
eaning, ideational fluency, and idea selection. H

e
can learn to sort ideas into classes.

A
s the gifted child

listens
to m

yths of the G
reeks, of the

N
orsem

en, of the N
orth A

m
erican Indians, and of A

sian peoples, he
should be encouraged to exam

ine the relationships betw
een stories

explaining how
 the w

orld began, hos;y thunder and lightning w
ere

m
ade, and how

 m
an learned to use fire. H

e m
ay w

ish to invent m
yths

of his ow
n to explain natural phenom

ena in an unscientific m
anner.

H
ow

 authors have their characters m
eet frustration is an idea that

the gifted child m
ay explore and evaluate. H

ans C
hristian A

ndersen's
story T

he U
gly D

uckling is good to start w
ith. T

he child m
ay

generate a system
 from

 the ideas of several authors. T
hen he m

ay be
encouraged to produce his ow

n suggestions. T
he use of w

ell-know
n

classical fairy tales, folk stories, m
yths, and fables is recom

m
ended to

help gifted children go far in creative thinking (T
orrance,

1
9
6
7
)
.

In
addition, he recognizes the im

pact of the facts of nature upon a
child's im

agination. A
s w

e approach the tw
enty-first century, our

understanding of reality extends far beyond the w
ildest flights of

classical fantasies. M
an flies, orbits the earth, and lands on the m

oon.

Structure of Intellect M
odel

A
ccording to the Structure of Intellect m

odel (G
uilford,

1
9
6
7
)
,

som
e of the higher intellectual skills involved in the study of

literature are the follow
ing:

1. D
ivergent production

a. T
ransform

ations of sem
antic content

b. Im
plications of sem

antic content
2. E

valuation
a. T

ransform
ations of sem

antic content
b. Im

plications of sem
antic content

C
onvergent Production

Y
oung children can be encouraged to stretch their im

aginations by
studying the w

ays in w
hich several authors have dealt w

ith a
situation. For instance, the problem

 of loneliness or rejection is one

14
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that every hum
an being faces at som

e tim
e. G

ifted children are
frequently aw

are that they arc different and are often lonely. T
he

teacher can explain these
feelings as they relate to T

he U
gly

D
uckling. O

r she can read to the class T
aro Y

ashim
a's C

row
 B

oy
(
1
9
5
5
)

or R
osem

ary and Stephen B
enet's "B

en Franklin"
(
1
9
5
1
)
,

the first lines of w
hich offer opportunities for further clarification:

B
en Franklin m

unched a loaf of bread w
hile

W
alking dow

n the street,
A

nd all the Philadelphia girls tee-heed to
See him

 eat.

T
his poem

 continues w
ith B

en's m
any activities and in a later verse

m
entions that:
B

en Franklin w
as the sort of m

an that
People like to see.

W
hat does this apparent inconsistency in the poem

 m
ean? T

his
question requires convergent production of expected social solutions.
T

eacher and children can discuss the sim
ilarities betw

een the story of
the ugly duckling and "B

en Franklin." C
an this them

e be transform
ed

into a story about school life today?
T

ransform
ed m

eanings. A
 com

parison of E
nglish translations of

poem
s, songs, and stories w

ith the original versions requires ari
understanding of how

 m
eanings becom

e transform
ed. For exam

ple,
the song "Frere Jacques" reads this w

ay in French:
Frere Jacques, Frere Jacques,
D

orm
ez-vous? D

orm
ez-vous?

Sonnez les m
atines! Sonnez les m

atines!
D

ing! D
ang! D

ong! D
ing! D

ang! D
ong!

A
 literal translation of the song is as follow

s:
B

rother Jam
es, B

rother Jam
es,

A
re you sleeping? A

re you sleeping?
R

ing the m
atin bells! R

ing the m
atin bells!

D
ing! D

ang! D
ong! D

ing! D
ang! D

ong!

A
pparently, B

rother Jam
es w

as a friar w
hose responsibility w

as to
ring the churcri bells so that the village people w

ould know
 it w

as
tim

e for m
orning prayer. In the verse som

eone asks him
 w

hether he
has overslept end rem

inds him
 of his duty.

B
ut the w

idely know
n E

nglish translation uses these w
ords:

B
rother Jahn, B

rother John,
A

re you sleeping? A
re you sleeping?

M
orning bells are ringing, m

orning bells are ringing,
D

ing! D
ong! D

ing! D
ing! D

ong! D
ing!
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A
nother interesting exam

ple of transform
ation

is a recording by a
group of m

odern G
erm

an singers of the 1849 folk
song containing

these lines:

T
here's plenty of gold, so I've been told,

O
n the banks of the Sacram

ento.

T
he forty-niners w

ere singing about panning
gold on the Sacra-

m
ento R

iver. T
he G

erm
ans translated the lines this

w
ay:

T
here's plenty of gold, so I've been told,

In the bank at Sacram
ento

T
o them

 a bank w
as a building w

here
gold w

as kept, and Sacra-
m

ento w
as a city.

Interpretation and use of profiles. T
eachers

w
ho receive Structure

of Intellect profiles of their gifted students
are referred to T

he SC
SI:

Its Interpretation and U
se (M

eeker,
1969) for an exact definition of

each ability and suggested curriculum
 activities.

D
ivergent T

hinking

T
o encourage divergent thinking,

a teacher can invite children to
end a story differently. W

henever
a decision is m

ade by a character in
a story or poem

, the children can discuss w
hat m

ight have
happened

if a different choice had been m
ade.

T
his approach is especially

appropriate to the study of C
hristina R

ossetti's "G
oblin

M
arket," in

w
hich L

izzie and L
aura m

ake divergent choices.
In a unit on divergent, production, the

im
plications of each choice

can be considered. E
very decision, every choice has advantages

and
disadvantages. Y

oung gifted children
can be encouraged to think

about these im
plications as they study

literature.
D

ivergent Production

T
he im

plications of a literary w
ork

can be a challenge to a
divergent thinker, especially if he is

a gifted child. A
ll kinds of

questions that start w
ith "W

hat if"
can follow

 the enjoym
ent of a

story or a poem
: fc..1 exam

ple:

W
hat_ ;r Peter C

ottontail had stayed
at hom

e w
ith his sisters?

W
hat if B

etsy in U
nderstood B

etsy
had stayed in N

ew
 Y

ork
instead of going to V

erm
ont?

W
hat if B

enjam
in Franklin's brother had

been kind to him
 and had

published his w
orks?

W
hat if people of H

am
elin had paid the

Piper according to their
agreem

ent?
M

any possibilities becom
e evident

w
hen the divergent thinker

begins to explore im
piications. In

every story there is a place w
here

a
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decision is m
ade. T

he gifted child can use his im
agination to explore

the im
plications.

E
valuation T

echniques

For the gifted student the conventional book report assignm
ent

should be replaced by a w
ide range of evaluation techniques. B

ook
review

s, w
hich for the young child can be oral, should include a

discussion of criteria. N
o universally accepted list of criteria exists,

just as no universally accepted list of w
orks of literature exists. B

ut
children should begin thinking about the reasons w

hy som
e w

riting is
considered literature. D

o som
e w

riters w
rite literature w

hile othcm
do not? O

r is anything literature as long as it is very old? Is literature
a heritage? O

r is it som
ething that has been translated into m

any
languages? W

ho decides w
hich w

ork is literature and w
hich is not

(M
artin, 1967)? D

ebate on som
e of these questions leads into the

next section, w
hich includes im

plications.
D

iscussion of style. Style should also be integrated w
ith this study.

W
illiam

 W
ordsw

orth and R
obert L

ouis Stevenson both expressed the
idea that im

ages of beauty cart be stored in the m
ind as

a resource to
be a joy forever as insurance against boredom

 or loneliness.
W

ordsw
orth expressed the idea like this in "I W

andered L
onely

as a C
loud":

I w
andered lonely as a cloud

T
hat floats on high o'er vales and hills,

W
hen all at once I saw

 a crow
d,

A
 host, of golden daffodils....

Stevenson, w
riting for a different audience and another era, used

.

these w
ords:

W
hen at hom

e alone I sit
A

nd am
 very tired of it,

I have just to shut m
y eyes

T
o go sailing through the skies.

.
.

.

D
iscovery of relationships. G

ifted children characteristically look'
beneath the surface to discover relationships, to generalize, and tc
infer. T

he teacher can encourage this approach, first of all through
discussion. C

hildren need the experience of offering their
ow

n
explanations of m

eanings, and teachers m
ust take their turns

as
listeners. O

n the other hand, the child w
ho has not had opportunity%

to discover relationships m
ay need structured inform

ation
on how

 tc
do so.

A
nother child m

ay, on the basis of his ow
n inform

ation, interpret
a fam

iliar tale in an entirely new
 context. A

 case in point is a gifted
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m

ary of the story of C
inderella.

A
ccording to him

,
"C

inderella w
as a little girl w

ho w
anted

to go to a ball gam
e. B

ut her
m

other and sisters w
ent to the ball

gam
e and left C

inderella at hom
e.

T
hen the coach cam

e along, and he took
C

inderella to the ball
gam

e."
T

he sm
all boy's vocabulary

gave him
 inform

ation about the
ancient tale that w

as not there for his teacher,
w

ho read "coach" as
"carriage." M

ore discussion helped both
to evaluate the tw

o versions
of the C

inderella story
as w

ell as the happenings in this historical
setting.

Sam
ple questions. Som

e questions that
m

ay encourage children to
evaluate the im

plications of
a literary w

ork are the follow
ing:

W
hat do you think happened after the

story ended?
H

ow
 can you tell w

hether this really happened?
W

hy, because he told stories about lions, do
you think A

esop w
as

born in A
sia M

inor?
W

hy do you think A
esop told anim

al
stories that suggested m

oral
values to people?

Sam
ple Project

O
ne group of gifted children helped evaluate and

recom
m

end new
books to be purchased for the elem

entary
school library. O

f
necessity, such a project is for fluent readers

only. T
his group also

w
restled w

ith the problem
 of budget. Prices

of the books w
ere

considered in the evaluation. M
uch discussion

centered on getting
books of the m

ost value for children of differentabilities w
ithin the

lim
its of the budget. T

hrough this practical
project the children

becam
e aw

are of m
any dim

ensions of literature that
they had never

thought of before.

C
hapter 5

D
evelopm

ent of C
reativity

T
he study of literature contributes to the developm

ent of abilities
in

children
earlier than usual. T

his study serves nit only as
m

otivation for creative w
riting but as a prelim

inary step to creative
thinking. A

s the gifted child listens to the w
ays in w

hich different
authors use w

ords to m
ake their ideas sparkle, he discovers w

hat
w

ords can do for ideas.

T
echniques of Poetry

T
he teacher's role in presenting this opportunity iF to point out

how
, for exam

ple, a poet can m
ake som

e parts of his poem
 w

hisper
by using the right w

ords, as in Japanese haiku. O
r the teacher can

explain how
 the rhythm

 of horses' hooves pounding on the pavem
ent

is achieved in another poem
.

In poetry sounds are som
etim

es just strung together to create a
m

ood, but in prose the author is m
ore lim

ited. T
he teacher can

encourage children to experim
ent w

ith w
ords and the m

oods and
m

essages im
parted. A

n enthusiastic teacher can help to spur the
im

agination of her gifted pupils.
H

ow
 ideas can be conveyed even through w

ords that have no
dictionary m

eaning is dem
onstrated in L

ew
is C

arroll's "Jabber-
w

ocky":
'T

w
as brillig and the slithy toves

D
id gyre and gim

ble in the w
abe.

T
he uses of figures of speech, m

etaphors, and sim
iles that abound

in literature can be of great interest to the young gifted child. T
he

first aw
areness can w

ell begin w
ith lines from

 "T
w

inkle, T
w

inkle,
L

ittle Star":
U

p above the w
orld so high,

L
ike a diam

ond in the sky.

T
his sim

ile can lead to im
aginative discussion. W

hat else do stars look
like? W

hat does a sunset look like? D
oes the sky look like a bow

l?
W

hat other things look like the sky? T
he gifted child's ability to

discover relationships w
ill be challenged through such activities.

Som
e poem

s are long m
etaphors. "T

he M
oon's the N

orth W
ind's



C
ooky" is one exam

ple. G
ilberto

and the W
ind develops a feeling for

m
etaphors.
A

s they study the various
aspects of literature, children m

ay begin
to w

rite spontaneously;or they m
ay be preparing to w

rite som
ething

in the future. A
 feeling for style, for

variations of syntax, for w
ords

that dance, or gaiio
or parade, or slink (but never plod)

can only be
developed in a child through

study of the w
ay in w

hich authors have
com

bined w
ords to suit their

purposes.

D
evelopm

ent of a C
hild's Potential

T
hrough literature the gifted child

can sam
ple vicariously m

any
different life patterns. H

e
can live w

ith K
en in M

y Friend Flicka
or

w
ith R

alph in L
ittle B

ritches. H
e

can becom
e aw

are of how
 each

boy, living in a rural area, developed
a relationship w

ith his father.
H

e can w
atch K

en change from
a dream

er to a responsible,
courageous boy. A

nd if dream
iness is

one of the gifted child's
qualities, he can learn the difference betw

een
K

en's dream
 horse and

the reality of Flicka. O
r he

can suffer w
ith R

alph as the school
bullies rough up the city boy, and

he can discover how
 R

alph
m

eets
and solves his problem

.
E

ach piece of literature reflects
how

 the author sees the w
orld

through the eyes of a character. T
hrough

discussion the teacher
can

help gifted children understand how
an author or a character feels

about the w
orld around him

.

E
stablishm

ent of V
alues

D
uring the early years in school,

a child lays the foundations for
his ow

n set of values. T
hrough the study

of literature, he can
com

pare the values of characters he adm
ires w

ith those
of less

successful characters. Fables, fairy tales,
fantasies, and m

ore realistic
w

orks can have a great influence
on a gifted child. M

any tales
recount the good results of developing and using

one's talents to the
best advantage and the bad results ofa selfish, jealous action.

For instance, in Snow
 W

hite the
queen, w

ho w
anted to be the

m
ost beautiful w

om
an in

the w
orld, becam

e a very ugly and
despicable w

itch because of her covetous
am

bitions.
L

ois L
enski's regional books

are designed to give children an
insight into life patterns existing in different

areas of the U
nited

States. B
y com

paring their ow
n environm

ent
w

ith, for instance, that
of Joanda in C

otton in M
y Sack (1949),

gifted children can begin to
understand that every product

w
e take for granted results from

 the
w

ork of people w
ho live in particular regions

of the country and have
m

any of the sam
e problem

s m
ost people have. T

he
gifted child can

develop a sense of kinship to the hum
an

race through the study of
literature.

D
ifferent B

ackgrounds

T
he child w

ho com
es from

 a lim
ited background can be m

otivated
througli literature to use his abilities and develop his potential. T

he
child from

 a com
fortable environm

ent gains greater understanding of
the pr:-.11em

s of others. B
iographies of people like H

elen K
eller and

G
eorge W

ashirgt,.)n C
arver m

ay help gifted children define personal
goals and values.

Integration of C
ontent and Skills

T
he E

nglish L
anguage Fram

ew
ork for C

alifornia Public Schools
K

indergarten T
hrough G

rade T
w

elve (1968) points out that unless an
artificial separation is m

ade, all the strands of the E
nglish program

 in
the prim

ary grades are so closely w
oven together as to be alm

ost
indistinguishable. T

hus, listening skills are developed as the teacher
reads a literary selection, speaking skills are encouraged through
discussion, reading skills are m

otivated by good stories w
ith great

ideas, and a study of good w
riting is the best preparation a child can

have for subsequent creative w
riting.

B
ecause em

phasis in the study of children's literature should be on
ideas, the gifted child develops facility in com

prehending ideas. A
s he

explores, together w
ith his teacher and the other children, the

purpose and m
essage of the author, he has an opportunity to develop

his ow
n guidelines.

Suggestions for T
eachers

T
o offer specific directions for the study of certain books w

ould
be to m

ake this publication obsolete before it is issued. M
ore than a

thousand new
 books for children are published each year. Q

uality is
im

proving all the tim
e. Illustratbrs are becom

ing as im
portant

as
authors in conveying ideas. and m

any author-illustrators are pro-
ducing beautiful volum

es that are destined to becom
e classics.

N
o longer can a literature course of study be prescribed as it

w
as

during the long reign of M
eG

uffey's R
eaders. T

eachers should choose
according to their ow

n enthusiasm
s; children are notivated to read

w
hen their teachers are genuinely excited about books.
E

V
en the criteria for selecting children's literature

are being
debated. Should realism

 be stressed, elim
inating the w

onderful
fantasies that appeal to young children? Should philosophy be
param

ount, or should didactic qualities be param
ount? Som

e prim
e

considerations are author, purpose, subject, realism
, style, form

at,
illustrations, lasting value.
D

evelopm
ent ofSlcills

Skills that cm
i be developed through the study of literature

are
auding, or reading "betw

een the lines"; recognizing and identifying
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the styles of favorite authors; recognizing and creating m
etaphors,

sim
iles, and other figures of speech; and selecting the best w

ord
to

convey a special idea.
O

ne technique for developing auding is to have the gifted
pupil

predict the outcom
e of the story and then have him

 check his
prediction as he listens to the rest of the selection. T

he teacher
can

stop and let the children finish a line of a poem
. T

he teacher should
vary the volum

e of her voice or pause just before the clim
ax to

em
phasize an im

portant point.
C

hildren can be encouraged to m
ake inferences in order

to "read
betw

een the lines." T
eachers should encourage and elicit inferential

responses. T
he style of authors should be discussed freely. C

hildren
begin to think about how

 an author achieves effects. A
s the

children
grow

 in understanding the elem
ents of style, they develop styles of

their ow
n.

StuJy O
bjectives

T
he objectives of the study of literature by gifted children in

grades one to three are to_enable the gifted child to:
Identify and discuss ideas in the literature he has read
Select stories or poem

s by his favorite authors
Select reading m

aterial for enjoym
ent

R
ecognize characteristics of his favorite authors

K
now

 interesting facts about favorite authors
R

ead silently for enjoym
ent

R
ead orally favorite selections for the enjoym

ent of others
M

em
orize favorite poem

s
R

ecognize the difference betw
een a stereotype and

a generalization
R

etell a favorite story, U
sing his ow

n style
R

ecognize relationships betw
een types of literature, such

as
talking anim

al stories, real anim
al stories, and nature

poem
s

Increase his vocabulary so that he can
express him

self in the best
possible w

ords
U

se literature as a tim
e-space m

achine to give him
 vicarious

experiences in other tim
es and places

E
njoy the sensory im

pact of poetry
C

om
pare fam

ily relationships in sim
ilar stories

D
evelop an understanding of hum

an relations
R

ecognize fantasy
R

ecognize fact
A

sk questions to clarify his concepts
A

ud (listen perceptively) and respond

D
iscrim

inate and recognize sound patterns (alliteration, onom
ato-

poeia, rhym
e, assonance, dissonance)

D
evelop adequate verbal m

essages
R

ecognize and discuss the style of his favorite authors
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